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Abstract. Given the many ways in which adult education, as an important factor of
socio-cultural progress and personal growth, has raised a great deal of interest, many studies
have given rise to various theoretical approaches to adult education and learning, that still
shape research on adult learning at present. Importantly, the social character of literacy is
revealed in a variety of ways, since nowadays literacy, in its multi-manifestations, has be-
come a vital set of competencies and practices, interwoven in the fabric of present-day soci-
eties. Numerous studies have attempted to explain the prerequisites and preconditions for
the emergence of adult learning and education and trace the path of its establishment and
further development. The present paper sheds new light on the history of the Bukovinian
Ukrainians’ (the Ruthenian population) adult learning and education. There remains a ne-
glected area in the field of adult learning education of other nationalities of Bukovina, so
there is still a need for its further investigation. It is worth mentioning that experts have al-
ways seen Bukovina as a polyethnic and multiconfessional land, but our focus will revolve
around the Ukrainian-speaking adult population’s education, its establishment and develop-
ment. Traditionally, historical research techniques and approaches can improve the selec-
tion of the most appropriate methods to compare data and test theories to forecast the pos-
sibilities of their development. Therefore, the holistic understanding of adult education is piv-
otal to achieving our research goals. Given the results, we found out which factors contrib-
uted to the continuation of learning that prevailed in the public education policy and the
public sphere of Bukovina from 1861 to 1940. Consequently, within the above-mentioned
chronological framework, we have classified the process of adult learning and education de-
velopment in Bukovina into 5 distinct periods. Such findings pointed to significant gains from
the participation in adult education classes in a set of well-established and widely spread

* The authors thankfully acknowledge anonymous reviewers for taking their time and de-
votion to make critical comments and suggestions.

Copyright © 2019 “Codrul Cosminului”, XXV, 2019, No. 1, p. 63-86.



https://doi.org/10.4316/CC.2019.01.004
mailto:m.oliynyk@chnu.edu.uа
mailto:l.tymchuk@chnu.edu.ua
mailto:t.fedirchyk@chnu.edu.ua
mailto:marusynetsm@ukr.net
https://orcid.org/0000-0001-9745-003X
https://orcid.org/0000-0002-3122-8150
https://orcid.org/0000-0002-5433-516X
https://orcid.org/0000-0002-9935-3337

64 Oliynyk, Tymchuk, Fedirchyk, Marusynets

reading clubs that have become the first adult learning and education centres. Their activi-
ties were aimed at facilitating people’s perception of reality, in order to actively and con-
sciously evaluate the ongoing processes in the society, varying from civic engagement and
social cohesion to stimulation of their civil stance and the sentiment of national unity. Anal-
yses of literacy practices and the social contexts in which they were embedded emphasized
the enhanced adult learners’ participation and their final successful outcomes. This paper
stressed the importance of the Folkuniversitet of Chernivtsi, which was widely recognized
beyond the boundaries of both the city and the region. Altogether, the findings of this study
reveal a number of important implications for future research.

Keywords: Adult learning, adult education development, re-training, literacy courses,
Reading clubs, lectures, instructions, people’s university.

Rezumat. Evolutia educatiei si instruirii adultilor in Bucovina (1861-1940). Stu-
diu de caz: comunitatea ucrainofond. Avind in vedere multiplele cdi in care educatia adul-
tilor - factor important al progresului socio-cultural si al formdrii personale - a generat un
interes deosebit, numeroase studii au propulsat diverse aborddri teoretice privitoare la edu-
catia si instruirea adultilor care directioneazd si in prezent cercetdrile in domeniu. Trebuie
sd remarcdm cd dimensiunea sociald a alfabetizdrii se manifestd in maniere diferite, iar in
zilele noastre educatia, in variatele sale manifestdri, a devenit un ansamblu vital de compe-
tente si practici integrate in structura societdtilor contemporane. Numeroase studii au in-
cercat sd explice premisele si conditiile primare pentru dezvoltarea educatiei si instruirii
adultilor si sd traseze parcursul de la intemeierea pdnd la inflorirea acestui fenomen. Arti-
colul de fatd aduce in atentie istoricul educatiei si instruirii adultilor la nivelul ucrainenilor
(populatiei rutene) din Bucovina. Subiectul ramdne o temd neglijatd in contextul cercetdrilor
privind educatia adultilor in rdndul celorlalte nationalitdti din provincie i, din acest motiv,
sunt necesare investigatii suplimentare in aceastd directie. Trebuie sd remarcdm cd expertii
intotdeauna au tratat Bucovina ca pe un teritoriu multietnic si multiconfesional; noi, insd,
ne vom concentra pe analiza educatiei adultilor in rdndul populatiei vorbitoare de limba
ucraineand, pe intemeierea si dezvoltarea acestei forme de invdtdmant. De reguld, tehnicile
si aborddrile de cercetare istoricd pot imbundtdti selectia celor mai potrivite metode pentru
a compara datele si a testa teoriile pentru a prezice posibilitdtile evolutiei lor. Insd aborda-
rea holisticd a educatiei adultilor este esentiald pentru atingerea obiectivelor noastre de cer-
cetare. Avdand in vedere rezultatele, am reusit sd identificdm factorii care au contribuit la
avansul educatiei si care au dominat politica educatiei publice si scena publicd in Bucovina
din anul 1861 pdnd in 1940. Drept urmare, in cadrul acestor limite cronologice, am identifi-
cat cinci perioade distincte ale educatiei si instruirii adultilor in Bucovina. Aceste rezultate
au evidentiat cd participarea la cursurile de educatie a adultilor in cadrul unei vaste si bine
articulate retele de sdli de lecturd, ce au devenit primele centre de educatie §i instruire a
adultilor, a fost extrem de beneficd. Activitdtile acestora, vizdnd facilitarea perceptiei reali-
tatii de cdtre indivizi in vederea evaludrii active si constiente a proceselor curente derulate
la nivelul societdtii, au variat de la angajarea civicd si coeziunea sociald la stimularea
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pozitiei lor civice si a sentimentului unitdtii nationale. Analiza practicilor de alfabetizare si
a contextului social in care acestea s-au aplicat a scos in evidentd faptul cd participarea
adultilor in activitdtile educationale a cunoscut o evolutie continud si a avut rezultate pozi-
tive. Articolul reliefeazd importanta Universitdtii Populare din Cernduti, care s-a bucurat de
popularitate dincolo de limitele orasului si ale regiunii. In ansamblu, rezultatele obtinute su-
gereazd mai multe implicatii majore pentru viitoarele cercetdri.

Résumé : L’évolution de I'éducation et de l'instruction des adultes en Bucovine
(1861-1940) : Etude de cas de la communauté ukrainienne. Comme l'éducation des
adultes, facteur important du progres socioculturel et du développement personnel, a suscité
un grand intérét, de nombreuses études ont généré diverses approches théoriques concer-
nant 'éducation et I'apprentissage des adultes, qui faconnent encore les recherches en ce
domaine. On doit remarquer que la dimension sociale de l'alphabétisation se manifeste de
maniéres différentes, car aujourd’hui, I'éducation, dans ses multiples manifestations, est de-
venue un ensemble vital de compétences et de pratiques, intégrées dans la structure des so-
ciétés contemporaines. De nombreuses études ont essayé expliquer les prémisses et les con-
ditions préalables a I'émergence de I'apprentissage et de I'éducation des adultes, ainsi que
retracer la voie dés son établissement et de son développement ultérieur. L’article ci-joint
attire I'attention sur l'histoire de I'apprentissage et de I'éducation des adultes Ukrainiens (la
population ruthéne) de Bucovine. Il s’agit d’un sujet négligé dans le contexte des recherches
sur l'éducation des adultes parmi les autres nationalités de la province ; par conséquent, des
investigations supplémentaires en cette direction sont nécessaires. On doit remarquer que
les experts ont toujours considéré la Bucovine comme un territoire multiethnique et multi-
confessionnel. Mais nous allons concentrer notre analyse sur I'éducation des adultes, en prin-
cipal de la population qui parle la langue ukrainienne, la création et le développement de
cette forme d’éducation. D’habitude, les techniques et les approches de recherche historique
peuvent améliorer la sélection des méthodes les plus appropriées pour comparer des données
et tester des théories afin de prévoir les possibilités de leur évolution. Mais I’analyse holistique
de I'éducation des adultes est essentielle pour la réalisation de nos objectifs de recherche.
Tenant compte des résultats, nous avons identifié les facteurs ayant contribué a la poursuite
de l'apprentissage qui ont dominé la politique d'éducation publique et la sphére publique en
Bucovine de 1861 a 1940. Par conséquent, dans le cadre chronologique qu’on vient de men-
tionner, nous avons identifié cinq périodes distinctes de I'éducation et de l'instruction des
adultes en Bucovine. Les résultats ont montré que la participation des adultes a des cours
d'éducation dans le cadre d’un vaste et bien articulé réseau de salles de lecture, qui devinrent
les premiers centres d’éducation et d’instruction des adultes, a été trés bénéfique. Leurs acti-
vités visaient d faciliter la perception de la réalité par les individus, afin d’évaluer de maniére
active et consciente les processus se déroulant dans la société, allant de 'engagement civique
et de la cohésion sociale a la stimulation de leur position civile et du sentiment de l'unité
nationale. L’analyse des pratiques d’alphabétisation et du contexte social de leur application
a mis en évidence le fait que la participation des adultes aux activités éducationnelles connut
une évolution continuelle et eut des résultats positifs. L’article ci-joint souligne I'importance
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de I'Université Populaire de Tchernivtsi, qui est largement reconnue au-dela des frontiéres
de la ville et de la région. En ensemble, les résultats obtenus suggérent plusieurs implications
majeures pour les futures recherches.

INTRODUCTION

The noteworthy contemporary transition from Adult Education to Lifelong
Learning has long been a question of great interest in a wide range of fields. An eval-
uation of the available history of lifelong learning or adult learning and education
shows that a comprehensive history and in-depth analysis of the proficiency of ed-
ucating adults focused on teachers and their interaction with their students going
back to the earliest records has yet to be undertaken by modern scholars in the field
of adult education. The prominent thinkers of humanity and great teachers from
ancient times Confucius, Solon, Socrates, Plato, Aristotle, Seneca, Thomas More, Jan
Amos Comenius, Jean Antoine Condorcet, Robert Owen and many others built the
foundations of the adult education movement over the past several decades and ap-
proached the anthology of a certain methodology of practicing their discipline.
While the adult education movement is relatively recent, some historians and theo-
rists have committed themselves to the task of recording its history as it has been
practiced over the past several decades, going back as far as a few centuries.

Recently, there has been renewed interest in adult education and different
approaches to embracing the role it has been playing from ancient times to mo-
dernity. Given the many ways in which adult education, as an important factor of
socio-cultural progress and personal growth, has raised a great deal of interest,
many studies have given rise to various theoretical approaches to adult education
and learning, that still shape research on adult learning at present. Importantly,
the social character of literacy is revealed in a variety of ways, since nowadays
literacy, in its multi-manifestations, has become a vital set of competencies and
practices, interwoven in the fabric of present-day societies.

HISTORIOGRAPHY

A considerable amount of literature has been published on the establish-
ment and development of adult learning and education. Furthermore, a world-
wide research in this area encounters difficulties which are unique to the field of
study, and also shares many of the problems experienced by research into other
areas of adult learning. Over time, an extensive literature of the Ukrainian
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academic school has developed on embracing the importance of adult learning
and education in the world. The authors attempted to distinctly conceptualize the
shift from education to learning, aiming to emulate the global experience for the
active and productive Ukrainian citizen. Recently, Ukrainian scientists presented
a significant analysis and discussion on the history of the development of adult
education in different countries of the world. The historical trends in the develop-
ment of adult education in Europe were highlighted in a study conducted by Tim-
othy Desiatov?; Elena Ohiyenko? conducted a large-scale research on the develop-
ment of adult education in Scandinavian countries, Svetlana Kovalenko 3 respec-
tively in UK, Roman Teslya#* - in France, Natalia Bidyuk 5 - in the USA, Ilona Mari-
utzé - in Romania; Olga Pastushok” — in Poland; and Valentina Davydova 8, respec-
tively, focused her study on the history of non-formal education in Sweden.
Moreover, there exists a considerable body of literature of Ukrainian scientists

1 T. lecaatoB, Tendenyii pozsumky oceimu dopocaux: egponelicokuti docsid [Trends in the
Development of Adult Education: European Experience], in “OcBiTa gopocnux: Teopis,
JocBig, nepcnektusu”, 2014, sunyck 1 (8), c.182-190.

2 0.1. Orienko, TeHdeHnyii posseumky oceimu dopocaux y ckaHduHascbkux KpaiHax [Trends
in adult education in the Nordic countries], Cymu, 2008, 444 c.

3 C. M. KoBaneHko, TeHdeHYyii pozgumky oceimu dopocaux 8 Aueii (ocmaHHs ueepmo XX —
nouamok XXI cm.) [Development Trends of Adult Education in England (last quarter of
the 20t - beginning of the 21st century)], YKutomup, 2005, 235 c.

4 P. B. Tecss1, Oceima dopocaux panyii: icmopis, doceid, nepcnekmugu 8npo8adHceHHs 8
Yykpaincoky cucmemy oceimu [Education of Adults in France: History, Experience, Pro-
spects for implementation in the Ukrainian System of Education], in “Science and Edu-
cation a New Dimension. Pedagogy and Psychology”, I1I(25), Issue 49, 2015,
http://seanewdim.com/uploads/3/2/1/3/3213611/teslya_r._education_of_adults_i
n_france_history_experience_prospects_for_implementation_in_the_ukrainian_system
_of_education.pdf (Accessed 10 February, 2019)

5 H. Bigtok, Pozgeumok cucmemu ocgimu dopocaux y CLIA (dpyza nososuHa XX - nouamok
XXI cmoaimmsi) [Development of the Adult Education System in the USA (second half
of the 20t - beginning of the 21st century)], in “Ilegaroriuni Hayku: Teopis, icTopis,
iHHoBauiiHi TexHosorii”, 2015, Ne 1 (45), c.3-10.

6 1. 0. Mapiyn, [Ipo6aemu oceimu dopocaux ¢ Pymynii [Problems of Adult Education in Roma-
nia], in “AxTyasbHi mpo6JsieMu corioJorii, ncuxoJsorii, negaroriku”, 2011, Bum. 12,
. 175-179 http://nbuv.gov.ua/UJRN /apspp_2011_12_39 (Accessed 22 February, 2019).

7.0. 0. Tactywoxk, Ocob.ausocmi cmaHoseHHs oceimu dopocaux y Ioavwi [Peculiarities of
Formation of Adult Education in Poland], in “36ipHuK HaykoBUX mpalb XepCOHCHKOTO
JepxaBHoro yHiBepcuTeTy. [lenaroriuni Hayku”, LXXII, 1, 2016, c. 40-45.

8 B. /. laBugoBa, HegpopmanavHa ocgima dopocaux y HasyaabHux 2ypmkax lleeyii [Non-
formal education in Study Circles in Sweden], Kuis, 2008, 20 c.
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on the problem of adult learning and education and its development. A thorough study
of Liudmyla Vovk® has provided evidence for the genesis of the priority tendencies of
adult education in Ukraine at the end of the 19th and early 20t centuries; with reference
to the scientific and pedagogical literature, we should outline that L. Sihayeval?, O. Mar-
tirosyan!?, and L. Shynkarenko!2 have traced the fundamentals of lifelong education in
Ukraine at the end of the 20t and early 215t centuries, while Iryna Voronets!3 and Jezhy
Potochny!4 widely considered the development of adult education in Galicia.

Though much of this study involves historical research, the purpose of the
study fits more precisely into the category of historical case-study of Bukovina. In
fact, scholars such as Vasyl Botushanskyil5, Oksana Hnatchuk!6, Oleksandr Do-
brzhanskyi!?, Arkadiy Zhukovskyi!8, Teofil Bryndzan, Denys Kvitkovskyi??,

9 JI. TI. BoBK, Icmopis oceimu dopocaux 8 Ykpaini: Hapucu [History of Adult Education in
Ukraine: Essays], KuiB, 1994, 226 c.

10 JI. €. CiraeBa Pozgumok oceimu dopocaux e Ykpaiui (Opyza nososuxa XX cm. - nouamok
XXI cm.) [Adult education development tendencies in Ukraine (the second part of the
XX century - the beginning of the XXI century)], Kuis, 2010, 419 c.

11 0. 1. Mapripocsid, TeopemuuHe o6rpyHmMys8aHHs emanie po3gumky ocgimu 0opocaux 8
Ykpaini y XX cm. [Development of Adult Education in Ukraine: Problems and
Prospects], in “Oceima dopocaux e Ykpaiui”, 36ipHuk Haykosux npays, Kuis, EKMO,
2008, c.72-76.

12 JI. I. lInnkapeHnko, TeHdeHyii pozeumky oceimu dopocaux 8 Ykpaini (1946 - 2007 pp.)
[Adult education development tendencies in Ukraine (1946-2007)], Kuis, 2010, 234 c.

13 1. B. Bopo6enp, Oceima dopocauxy I'aauuuni (1891-1939 pp.) [Adult education in Galicia
(1891 - 1939)], IBano-®pankiscek, 2001, 19 c.

14 €. [loTounu, Pozsumok oceimu dopocaux 8 I'anuvuni (1867-1918 pp.) [Development of
Education of Adults in Galicia (1867-1918)], Kuis, 1999, 37 c.

15 BykoeuHa: icmopuyuHulli Hapuc [Bukovina: Historical Essay], pexa. ko, C.C.Koctumus,
B.M.BoryumaHcbkuil (Bignm.pea.) Ta iH., YepniBui, 3eneHa BykoBunHa, 1998, 416 c;
B.M. BoTymancbkull, BuHUKHeHHs i dis/ibHicmb yKpaiHCbKUX Ci1bCbKUX YumaJieHsb Ha By-
kosuHi (80-mi poku XIX - nou. XX cm.) [The rise and activities of Ukrainian Local Reading
clubs in Bukovina (the 80’s of the nineteenth and early twentieth centuries)], in 3 icmo-
puy4Ho20 MuHy1020 BykosuHu, 36ipHuk Haykosux cmameti, YepHisui, 1996, c.96-106.

16 Q. C. 'Hatuyk, YkpaiHcoki sciHoui opeanizayii Ha Bykosuni (80-mi pp. XIX - 30-mi pp. XX
cm.) [Ukrainian Women'’s Organizations in Bukovina (80’s of the 19t and 20t Centu-
ries)], YepniBni, 2002, 17 c.

17.0. Jlobp>xxaHcbkul, HayioHaabHull pyx ykpaityie BykosuHu dpyzoi nosnosunu XIX - noua-
mky XX cm. [National Movement of Ukrainians of Bukovina in late 19th and early 20t
Centuries], YepHiB1i, 3os0Ti inTaBpy, 1999, 574 c.

18 A, XKykoBcbkui, Icmopis bykosunu [History of Bukovina], Yepnismi, Yac, 1994, 4.2, 224 c.

19 . KBitkoBcbkui, T. BpunazaH, A. XKykoBcbkuit, BykosuHa, iif muHye i cyuacHe [Bukovina,
its past and present], [Tapmwx-®inagennodis-AiTpoiT, 3eseHa BykosuHa, 1956, 965 c.
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Hryhorii Piddubnyi20 and others explored a wider range of subjects in historiography
that concern Bukovina, that crystallize a straightforward historical narrative path/di-
rection from a mosaic of works on Bukovina’'s complicated past, as well as reviews
that analyze the stages of the Ukrainian schooling system established in Bukovina
(Daryna Penishkevych?!, Liliia Kobylianska??, Iryna Petriuk?3, Inna Kovalchuk?4,
Larysa Platash?5, Tetiana Sholina26, and Valentyna Zvozdetska27?).

The present paper sheds new light on the history of the Bukovinian Ukrain-
ians’ (the Ruthenian population) adult learning and education. There remains a
neglected area in the field of adult learning education of other nationalities of Bu-
kovina, which still needs further investigation.

The purpose of the research is to further extend current knowledge of
adult learning and education of Bukovinian Ukrainians (at the end of the 19th and
early 20th centuries). Chronologically, the study covers the period between 1861
and 1940: in particular, during 1861-1918, when Bukovina was under the Austro-

20T, Migay6Huit, Bykosuna. Ii munyae i cyuache (cycniabHo-noaimu4Huil Hapuc i3 MaaroH-
kamu i manow BykosuHu) [Bukovina, its past and present’( A Social-Political Sketch
with pictures and a map)], Xapkis, [lep>kaBHe BUJaBHULTBO YKpaiHy, 1928, 256 c.

21 0. I. [lenimkeBuY, Po38umok ykpaitcbkoeo wkiibHuymea Ha bykoguHi (XVIII - nouamok
XX cm.) [Development of Ukrainian Schooling in Bukovina (the 18th and early - 20th
centuries)], YepHiBuj, PyTa, 2002, 520 c.

22 JI. 1. KobunsiHcbka, CmaHo8/1eHHA [ p038UMOK YKPAiHCbKUX HAPOOHUX WKIA Ha BykoguHi
(70-mi pp. XVIII - nouamox XX cm.) [Establishing and Development of Ukrainian Schools
in Bukovina (the 70’s of the 18t and early 20t centuries)], YepniBui, 1998, 20 c.

23 . M. [leTprok, Pozgumok 3azanvHoi cepednboi oceimu Ha BykosuHi (1774-1918 pp.) [The
formation and development of general secondary education in Bukovina (late 18t -
early 20t centuries)], Yepnibii, 1998, 20 c.

24 1. B. KoBanbuyk, Mopa/ibHe 8UuX08aHHs y4Hi8 ykpaiHcbKux wkia BykosuHu (dpyzaa noso-
suHa XIX - nouamok XX cmoaimmsi) [Moral and Ethical Education of Ukrainian pupils
of Bukovina (late 19t - early 20t Centuries)], YepniBui, 2001, 20 c.

25 JI. b. llnaTta, IledazoziyHi idei ma oceimus disabHicms OmeasiHa [Tonosuua (1856-1930
pp.) [Pedagogical Ideas and Educational Activities of Omelyan Popovich (1856-1930),
IBano-®paHkiBcbk, 2009, 20 c.

26 T, B. lontina, IledazoziuHi idei ma oceimHbo-2pomadcobka disavHicms Cmenana CMasb-
Cmoywkoeo (1859-1938 pp.) [Pedagogical Ideas and Educational and Public Activities
of Stepan Smal-Stotsky (1859-1938)], TepHominb, 2011, 22 c.

27 B.T. 3Bo3zenpka, [IpocsimHuybka disibHicmb yKpaiHcbkux mosapucme bykosuHu sik
demepmiHauma po3eumky oceimu dopocaux (kiHeyb XIX - nouamoxk XX cm.)
[Educational activity of Ukrainian societies of Bukovina as a determinant of the devel-
opment of adult education (late 19t and early 20t centuries)], in “Bichuk Yepkacbkoro
yHiBepcuTeTy, cepis «Ilegaroriuni Hayku»”, 2010, Bun. 183,4. 1, ¢. 97-102.
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Hungarian authority, and 1918-1940 - when it was under Romanian rule.
METHODS AND SOURCES

To judge the validity of our study we would rather provide a clear and pre-
cise description of the pedagogical, empirical, comparative-historical and theoret-
ical methods, as follows: specific philosophical, psychological, educational, scien-
tific and methodical literature analysis and study of research issues on adult edu-
cation; analysis of methodical documentation; general theoretical methods of
analysis; synthesis; chronological (the study of certain stages of adult education
development in the region during the period under study); historical (analysis of
preconditions and tendencies of the development of the Ukrainian adult education
in Bukovina); and content analysis of periodicals and archival data.

Together, these studies provide important insights into the problem and
rely on the documents and materials of the funds of The State Archive of Cherniv-
tsi Oblast, Department of Rare and Valuable Books of Yuriy Fedkovych Chernivtsi
National University; Department of Funds of Chernivtsi Regional Museum of Local
Lore; Exposition materials of Chernivtsi Yuriy Fedkovych Literary Memorial Mu-
seum, laws and statistical data collections; socio-political and pedagogical press;
historical and pedagogical researches.

THE ESTABLISHMENT AND DEVELOPMENT OF THE UKRAINIANS’
ADULT LEARNING AND EDUCATION IN BUKOVINA

Traditionally, historical research techniques and approaches can improve
the knowledge of the most appropriate methods to compare data and test theories
to forecast the possibilities of their development. Consequently, in our case study,
periodization is critical in comprehending the historical process, which facilitates
the identification of its internal patterns. It also highlights the role and particular
importance of the history of Bukovinian Ukrainians’ adult education in examining
the various stages of its formation.

We wanted to find out which factors contributed to the continuation of
learning, prevailing in public education policy and in the public sphere in Buko-
vina between 1861 and 1940. Research findings showed that investment in adult
literacy programs was an effective method for creating tangible, sustainable and
long-term changes. Consequently, within the above-mentioned chronological
framework, we have divided the process of adult learning and education develop-
ment in Bukovina into 5 distinct periods. The first period (1861-1894) is
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determined by favourable prerequisites for adult education formation, signifi-
cantly influenced by political factors, and the socio-economic and cultural trans-
formations in Bukovina. The second period (1894-1905) is characterized by edu-
cational and economic advancement; establishment of adult rudimentary educa-
tion within the compulsory school. The third period (1905-1914) witnessed inten-
sive quantitative enrichment and qualitative improvement of organizational
forms of adult education, modification of their content, development of secondary,
vocational and higher education of adults. The fourth period (1914-1928) encom-
passes the development of adult education slowed down because of the First
World War and the ‘under siege’ regime. The fifth period (1928-1940) testifies to
an upsurge of interest in methodological innovation and innovative methodolo-
gies in adult learning and education. We consider it to be particularly evident to
define and highlight all the periods.

THE FIRST PERIOD (1861-1894)

From the historical perspective, it is worth mentioning that the development
of adult learning and education in Bukovina predetermined the social processes
that took place in the Austrian Empire in the second half of the nineteenth century.
It should be articulated that of all Ukrainian-inhabited territories of the Austro-Hun-
garian Empire, Bukovina was the last to experience intensive social and economic
changes, but large-scale industrial production, crucial shifts in firm organization;
the co-evolution of social and physical technology caused a contradiction between
the needs of society and the actual willingness of the population to live in new con-
ditions. From the viewpoint of the economic transformations, it was concluded that
the major problem was the non-educated, unqualified workers amongst the Ukrain-
ians (Ruthenians) in Bukovina, and, what is more important, their poor education
(according to the 1880 Census, only 9.2% of the Bukovinian Ukrainians could read
and write; 1.1% could read, and 89.7% were illiterate)?2s.

The Austro-Hungarian Empire authorities, having approved the laws on the
state (in 1868-1869) and the regional school (1873), established a structural sys-
tem of education, which facilitated and promoted the rapid development of a soci-
ety. The Ukrainian schooling was intensively developed (according to the terminol-
ogy of that time, Ukrainian narodna (people’s) school is a compulsory public school
for 6-14-year-olds (whilst in Bukovina, according to the law on the regional school
(1873) it enrolled from 7 up to 13-year-olds. Various types of schools for adult

28 (sterreichische Statistik, Wien, 1882, Bd.1, H2, s.184-185



72 Oliynyk, Tymchuk, Fedirchyk, Marusynets

education were also on the agenda, by setting up such path-breaking establish-
ments, where illiterate people could get elementary education, their children were
raised and taught morally and spiritually, to cultivate their minds and provide them
with the necessary knowledge and skills for further life and study?2°. Noteworthy, on
the one hand, the secondary school could not absolutely solve the problems of adult
illiteracy; such objective and subjective barriers to the efficient functioning of edu-
cational institutions (supply-side concerns such as poor funding, lack of teaching
material and methodology, shortage of teaching staff, low teaching methodology;
illiterate parents or family poverty, etc.), became increasingly more permeable, in-
fluenced by effective ways of implementing extracurricular education. At the same
time, as local authority budgets were constantly squeezed, the adult education sec-
tor had become more impoverished. Consequently, the massive promotion of adult
education was meant to help them gain or upgrade their qualifications to obtain, or
sustain, employment in any kind of job, to adapt to new social and political and eco-
nomic conditions in the best possible way.

Another major milestone in the development of adult education in the prov-
ince during a certain period was the activity of Ukrainian public organizations and
societies, facilitated and promoted by the Austrian constitutional freedoms, law
and legal system in general. After the adoption of the Austrian law ‘On Social Law’
in 1867, which guaranteed every citizen the freedom to form societies and partic-
ipate freely in their activities, several Ukrainian associations were founded in Bu-
kovina: ‘Ruska (Ruthen) Besida’, ‘Ruska Rada’, ‘People’s House’, ‘Union’, ‘Myrono-
sytsi’ (women who brought anointments to Christ’s tomb), ‘Ruska School’, at-
tributed to the learning undertaken in Bukovina, taking into account other factors
such as prior educational level and the social background that could also have in-
fluenced them. The same positive tendency was evident, including various eco-
nomic and educational organizations, which were founded to involve peasants in
vigorous social life that led to positive outcomes, while moderated in some cases
by problematic consequences and making them economically independent and
politically conscious.

Such findings, thus, point to significant gains from participation in adult ed-
ucation classes in a number of established and widely spread reading clubs that
have become the first canters for adult learning and education. Their activities
were aimed at facilitating people’s perception of reality and helping everyone be-
come the true masters of their lives, in order to actively and consciously evaluate
ongoing processes in the society, varying from civic engagement and social

29 Reichsgesetzblatt fiir das Kaiserthum Osterreich, Jahrang, Wien, 1869, s.277-288
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cohesion to stimulation of the civil stance, and the sense of national unity30. More-
over, the latter appears to be most strongly boosted by leisure classes, the tradi-
tional matrix of adult education provision; by reading books, periodicals, journals;
and participation in entertainment events (choirs, recitation, games and agile
games, humorous performances, folk performances, festivals (holidays), etc.).
Traditionally, reading was associated with the synergy of education and economic
and social affairs (almost all rural reading clubs were governed by societies, set
up in many communities to train adults in agriculture, industry and crafts as well
as Raiffeisen credit unions or savings and loan associations, stores).

THE SECOND PERIOD (1894-1905)

A growing body of literature review illustrates that the German rigor and
the relatively complied legislation within the Empire were meant to modernize
the economy and the society as a whole, including public education. Piloting a new
initiative of re-education became an important ground-breaking solution to the
development of the concept of adult learning and the rationales in the region. In
1894 a regional law on re-education was adopted in Bukovina, which stipulated
the opening of a two-year retraining course as mandatory at village schools31. Ac-
cording to the law, students of a public school (13-14-year-olds) were obliged to
attend re-training courses until they turned 16. Meanwhile, another Order (Sep-
tember 25, 1894) of the Provincial School Council of Bukovina allowed young peo-
ple to attend the courses up to their 20ies32, and it supports our assumption that
the re-training courses were the core constructs of the system of adult education.
It has been investigated that local teachers held such courses from November till
April each academic year. Accordingly, men and women attended the schools sep-
arately at different time, coordinated by the local council. The Provincial

30 Kinvka dymok npo sukaadu i giduumu das ceasin [Several thoughts about lectures and
talks for peasants], «[Ipomiab», 1907, ciuens, u.1, c.11-12.

31 CmamucmuyHi daHi npo cmaH 8id8idy8aHHa HAPOOHUX WKI/A 3aKOH NPO 8NPOBAOHCEHHS
Kypcig n08mopH020 Ha84AaHHS 8 depica8HUX 3A2a/IbHUX NOYAMKO8UX WKo1ax [Statistics
on the state of attendance at popular schools. Law on the introduction of re-training
courses in public general secondary schools], 1894, /lepxaBHuii apxiB YepHiBelbKoi
ob6uacTi, ¢.211, on.1, cnp.3606, apk.19-20.

32]. TepacumoBwuy, [TidpyuHuk 6 cnpasax wWKinbHUx: 36ipKa WKiIbHUX 3AKOHI8 i po3nopsiokie
8pas i3 83ipysimu yps1008020 disosodcmeaa i kopechoHdenyii [Textbook on School Mat-
ters’: Collection of school laws and regulations with samples of government record
keeping and correspondence], 3actaBHa, Pycbka Pasa, 1914, ¢.193.
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(Crownland) School Council supervised and financed the courses. Finally, the stu-
dents were given the certificate of completion, which recorded their academic
achievements, behaviour and diligence.

Based on the analysis of the primary sources, it has been established that a
significant number of shortcomings and inconsistencies accompanied the function-
ing of the re-training courses during the first ten years. The content of the retraining
course was eventually tailored to meet the characteristics and needs of illiterate
adults. Teachers, from their own experience, recommended the introduction of op-
tional continuing education courses for Ukrainian public-school dropouts. They re-
ported that in order to strengthen the system of adult education, it was essential to
introduce the so-called ‘town continuing education course’ that could go beyond a
6-year elementary school curriculum,; and respectively, for uneducated adults - a
course of elementary literacy to meet the complex demands of encouraging literacy
learning in community sites. However, officially at the regional level, re-training
courses were not reorganized, since Bukovinian teachers, applied differentiated ap-
proaches to certain target groups, tailoring curricula-to the demands and level of
the adult students. Significantly, the Bukovinian teachers developed their own syn-
opses and programs correlated with the continuing education course.

Notably, in 1894 the statute of the society ‘Ruska Besida’ was amended by
some regulations that facilitated the extension of its educational and financially vi-
able activities, in particular, its ultimate goal was ‘to enlighten and educate, while
securing the wellbeing of the Ruthenians33. Such activities of ‘Ruska Besida’ and
other proactive societies resulted in a considerable increase of Reading clubs. Sta-
tistically speaking, in 1894 there were 46, and in 1897 - 50, and in 1902, respec-
tively, 64 reading clubs34. Interestingly, according to the amended statute, the soci-
ety ‘Ruska Besida’ was empowered to launch new reading clubs, that stipulated ar-
ranging up-to-that-date methods and approaches to adult learning and education
developing - provide courses for illiterates (analphabets); lectures; synopses; ve-
chornytsi (traditional gatherings with music, songs, jokes and rituals); amateur the-
atrical performances; establishing agricultural and industrial units; as well as giv-
ing people the opportunity to evolve financially (retail stores and loan shops).

33 Cmamym mosapucmsa “Pycvka Becida” 8 Uepnisysix [Statute of the Society ‘Ruska Be-
sida], lepkaBHuii apxiB UepHiBenbkoi o6sacti, 1894, ¢.3, on.1, crip.6223, apk.2.

34 B. M. borymaHcbku#, BuHUKHeHHS | Jis/bHICMb YKPATHCbKUX CibCbKUX YUMAJ/1eHb HA
bykosuni (80-mi poku XIX - nou. XX cm.) [The emergence and activity of Ukrainian rural
readers in Bukovina (80’s of the 19t and early 20t centuries)], in 3 icmopuuHozo mu-
Hys1020 BykosuHu, 36ipHuk Haykosux cmameti, YepHiBui, 1996, c.96-106.
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For the most part, the main objective of the courses; provided for illiterate
peasants and lower middle class (petty bourgeoisie); was to cultivate and develop
their elementary skills of reading, writing and counting. Correspondingly, such
courses served as guiding principles and practices to meet the needs of adult
learners. The component skills of reading and writing, and the practices were con-
sidered effective tools for encouraging and developing ‘people’s literacy aware-
ness’. In reality, the courses became the initial and crucial step of designing adult
elementary literacy education. It was highly valued by analphabets, who were
taught reading and writing in their native language and the basics of arithmetic.
In addition, the courses taught the Law of God, Ukrainian, German (Romanian),
women’s handicraft, natural (physical) sciences (geography, geometry, physics,
natural history), literature (scientific survey), drawing, music and singing3>.

An increasing number of studies have determined that the courses fighting il-
literacy were socially-grounded and state-run. In other words, their establishment
was initiated by community societies, whilst school authorities regulated and con-
trolled the pedagogical process. Although literacy courses were initiated as a form of
adult-elementary education, practically they functioned as intensive (up to 3 months)
courses, aimed at peasants’ acquiring elementary literacy (basic knowledge and prac-
tical skills) and their becoming nationally conscious. Classes were held at a school, in
reading clubs during three months - from January till March, sometimes March-May:
on Sundays and holidays for three-four hours, on weekdays - three times a week for
two hours. Thus, the dynamics of literacy acquisition stipulated widespread mass lit-
eracy, where young people and adults were examined by school managers and the
local inspectors and, eventually, given the relevant certificates after completion of the
course. It should be mentioned that the courses were funded and financed by the Re-
gional School Fund and public associations.

THE THIRD PERIOD (1905-1914)

The single most significant factor influencing the spread of literacy and ex-
pansion of learning and education of adult Bukovinians influenced the recognition
of their social and civil stance. Most ethnographic studies of literacy published

35 JlucmysaHHs 3 Bawkiecbkor nosimosoio padow 3 npugody K10nNomaHHs mosapucmeda
“Ciu” 2pomadu Kapanuie npo sudavy do380.1y Ha opz2aHizayiio Kypcie 0151 He2apamMomHuUx
[Correspondence with Vashkivtsi District Council on the request of Karapchiv commu-
nity ‘Sich’ for Permission to Organize the Courses for Illiterates], lep>xaBHuii apxiB Ye-
pHiBenbKoi o6J1acti, 1905, ¢.211, om.1, cnp.7879, 9 apk.
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over the past centuries highlight how the practice of literacy affects the whole hu-
man life, especially their sense of self- and social identity. Along with the existing
societies, the new ones sprang up: a professional association of school teachers
called ‘Mutual Aid to Galician and Bukovinian Teachers’ was founded in 1905, the
‘Independent Organization of Ukrainian Schooling in Bukovina’ in 1908, ‘The
Women’s Hromada’ in 1906, and the ‘Society of Orthodox Ukrainian Women’ ap-
peared in 1908. Not surprisingly, adult literacy rates have increased.

Overall, the historical record (the then-named periodical ‘Bukovina’) sug-
gests that on the eve of the First World War in Bukovina the emergence, consoli-
dation and expansion of various Ukrainian associations and societies (political,
cultural, educational, economic-and professional etc.) became the motor for the
rising of adult literacy. The studies of literacy transitions using multivariate mod-
els conclude that educational expansion has been one of the most important de-
terminants of historical rises in literacy and it can be seen in Table 1.

Table 1, Ukrainian Associations and Communities in Bukovina

Year Reading Cossack Cashi.er's of- Other Unions
club host fice
Late 1905 101 98 123 32 14
Early 1910 122 105 127 41 23
Late 1913 154 117 169 79 23

Mass literacy campaigns sought to produce broad-based improvements in the
literacy skills of adults for whom literacy had previously been inaccessible or unat-
tainable. Furthermore, many societies contributed to the emergence of qualitatively
new forms of adult education. One of the most significant events in the pre-war pe-
riod in Bukovina was the establishing of such institutions of higher education for
adults as modelling European folk high schools and Volkshochschule. In 1905, by
mutual efforts of the ‘Ruska School’, ‘Ruska Besida’ and the ‘Students’ Union’, the
Folkuniversitet was founded, which provided lectures and speeches on a regular ba-
sis for the open public to disseminate information in different domainss3e.

The idea of introducing a ‘Folkuniversitet’ became the crux of the matter in
discussion of wide circle of public figures and scholars of Bukovina after Mayer
Benediktsen’s visit (a Danish lecturer at the Folkuniversitet in Charlottenglund)
to Chernivtsi in September 1904. Communicating with the Bukovinian intellectu-
als, the Danish professor proved the effectiveness of Folkuniversitet, that

36 . I. Kapbyauubkuii, Possili HapodHozo wkinbHuymea Ha Bykosuni [The Rise of the
Ukrainian Schooling in Bukovina], BamkiBui, Pyceka Paga, 1905, c.144.
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facilitated establishing and broadening of adult learning opportunities and com-
plemented awareness of mass campaigns in raising literacy and culture3’.

Founded in 1905, the Folkuniversitet Committee organized lectures in var-
ious science domains on a regular basis in different Bukovina settlements. These
programs constituted one part of broader provincial policies to address multiple
objectives, including training skilled lecturers, supplying them with the necessary
educational materials. By their very nature, the small-scale programs reached out
to targeted segments of the adult population and therefore played a crucial role in
reducing illiteracy, combined with the expansion of formal schooling and other
public policies, that broadened access to literacy on a more voluntary and self-
motivated basis. According to the Bukovinian scholars-educators Teofil Bryndzan,
Ivan Herasymovych, Ilariy Karbulickiy, Constantin Malytsky, Yerotey Pigulyak,
Omelyan Popovich-and Stepan Smal-Stotsky, the criteria for the lecturers and ed-
ucators’ professionalism and skilfulness were determined as follows: meeting the
needs and requirements of illiterate adults; sticking to the principles of systema-
ticity; continuity and consistency; accessible learning content; scientificness; ob-
jectivity and reliability of information; as well as taking into account existing dif-
ficulties and obstacles, harmful effects on the quality of adult education and access
to schooling (social, psychological and pedagogical, socio-psychological, psycho-
physiological background). In practice, lecturers’ interpersonal skills and compe-
tencies were largely determined by a complex interplay between their own moti-
vations and the available teaching capacities3s.

Analyses of literacy practices and the social contexts in which they were em-
bedded have emphasized the increased participation of learners and their final suc-
cessful outcomes. Markedly, in 1910 in reading clubs of the village of Davydeny-
Zrub, many literacy course participants received a school-like education, with its
accompanying benefits, and the importance of such schooling was their enrolment
at the course - primarily, 34 peasants were enrolled and later, in two weeks, an
overall number of 78 adults were studying there. The adult students were encour-
aged by captivating teaching methods and lectures of the local teacher Valery
Chesnikivskyi. Among the participants there were even 60-year-olds39.

37 T. Bpunpgas, Jewo npo stodosi yHigepcumemu [Some ideas on Folkuniversitet], in
“IIpoMinp”, 1905, 1unens, Ne14-15, ¢.157-159.

38 Kinbka dymok npo sukaadu i giduumu 041 cessiH [Some ideas about lectures and lessons
for peasants], in “[Ipomiab”, 1907, ciuens, Ne 2, c.28-29.

39 flonucu. 3 JJasuden-3py6y [Correspondence. From Davydeny-Zrub], in “Hapoguuii ro-
goc”, 1910, smrotuii, Ne13, c.8.
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[t is worth mentioning that the regional periodicals traditionally highlighted
different important events such as arranging lectures, and further giving reviews
and feedbacks. Thus, according to the ‘Bukovina newspaper’, there was a series of
lectures and classes on various topics in various communities throughout 1905-
1910. For example, P. Kateryniuk delivered his speech on ‘The problem of the
Ukrainian people in their state of serfdom’, 0. Makovey ‘On Khotyn War of 1621’,
D. Vesolovskyi ‘On Zemstvo (Self-governing) in Russia’, 0. Makovey ‘On the An-
cient Literary Movement in Bukovina’, ‘Poetry of Danylo Mlaka’, I. Halushchynskyi
on ‘What is the Purpose of Nature’, I. Golubovych ‘About Kolijivshchina’, Yu.
Godiychuk on ‘The Importance of a Reading Club in Remote Rural Communities’,
M. Borovskyi ‘On the Benefits of Reading’, I. Kudrynskyi ‘About Cattle Farming’
and others*0.

Broadly speaking, we found data about the valuable experience for Cherniv-
tsi residents from attending public lectures at the People’s House, launched in
April 9, 1906. As it was reported, each Sunday afternoons different speeches and
lectures on the history of Ukraine were delivered by M. Korduba; 0. Mytsak talked
about ‘economy and finance, literacy with house holding, harvesting and manu-
facturing’, 0. Makovey spoke about Yuriy Fedkovych; P. Klym delivered a lecture
‘On the Significance of Organization and Enlightenment’, M. Korduba ‘On Self-Con-
sciousness’, and V. Huzar ‘On Death’+1.

As we have already mentioned, systematically organized public lectures and
speeches laid the foundations for the establishment of adult higher education in-
stitutions - Folkuniversitet (People’s University) in Chernivtsi. An interesting fact
in this context: is that in 1906, in order to embrace the concept of European folk
universities, Stepan Smal-Stotsky paid an official visit to Germany, aiming at get-
ting acquainted with proponents and stakeholders of adult education in European
countries, and has studied the literature on the activities of popular universities
in Denmark and Sweden*2.

In 1909, the political society ‘Ruska Besida’ initiated the foundation of the
‘Folkuniversitet, and in 1911-1912 the °‘Historical Society’ sustained the

40 Hosunku [News], in “BykoBuHa”, 1905, 28 ciuns (10 sirotoro), Ne12; 1907, 17 (30) ciuns,
Ne7; 1910, 12 ciyns, Ne292, c.3.

41 HoguHnku [News], in “BykoBuHa”, 1906, 23 kBiTH# (6 TpaBHs1), N2 48; 1907, 17(30) ciuns,
Ne7; 1909, 17 rpyaus, Ne273.

42 B. [lanunenko, 0. Jlo6pkaHcbkul, Akademik CmenaH Cmanb-Cmoybkull. X)Kumms i disi-
AbHicms [Academician Stepan Smal-Stotsky. Life and activities], Kuis - YepniBuyi, [HcTH-
TyT icTopii Ykpainu HAH Ykpainy, 1996, 232 c.
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initiative3. Folkuniversitet’s activities and functions have increased opportuni-
ties for adult learning and education, aimed at cultural and educational develop-
ment, raising the professional level and promoting self-education of citizens re-
gardless of their age, place of work and background#4. The first year of higher ed-
ucation lasted for a month and a half (1910), the second year (1911) and the third
(1912) lasted for two months. Classes took place during the winter period: be-
tween February and March. A University student could be aged 18 or over and had
a certificate of graduation from a public school. In the first year of study, 38 people
were enrolled*> and the next year, more than 70 students attended the course?s.

There was a steady rise in the emergence of public schools. The curriculum
included the study of World History, the History of Ukrainian people and Austria,
the Austrian Legal System and Law, General Geography and Astronomy, Geogra-
phy of Ukrainian lands, Physics, Anthropology and Ethnography, Basics of Hy-
giene, Ukrainian Language and Literature, History of Schooling, History of Reli-
gious Studies-etc., as well as practical courses of Business Language and Account-
ing, Gymnastics and Fire Fighting, vocal and instrumental singing. There was a
wide cultural program aimed at organizing leisure activities*’. The lectures were
delivered by outstanding public figures such as Dmytro Bazhaluk, Yevhen Bura-
chynsky, Theodore Gallip, Ivan Herasymovych, Volodymyr Husar, Lev Kohut, My-
ron Korduba, Zenon Kuzelia, Ostap Lutsky, Omelian Popovych, Vasyl Simovych,
Stepan Smal-Stotsky, Roman Tsehelskyi and others.

This section has highlighted the importance of the Chernivtsi Folkuniversi-
tet, which was widely recognized beyond the boundaries of both the city and the
region. Several studies suggest that the idea of introducing courses for adult learn-
ing and education was implemented in the villages of Bukovina: in 1910, adult lit-
eracy courses were organized in Hlyboka and Davydeny-Zrub, and respectively,
in 1912 in Kitsman. The origins of literacy can be traced back to 1912, when adult

43 HosuHu. “IcmopuyHe mosapucmeo” opz2aHizogye mpemitl Kypc aucuioi HapodHoi ocb8imu
[News. Historical Society’ Organizes the Third Course of Higher Education], in
“Hapopanuii ronoc”, 1911, 2 motoro, Ne5, c. 5.

44 C. Cmanb-Croubkui, [lepwuli kypc 015 sucuwioi ocbeimu HapodHoi [The First Course for
the Higher People’s Education], in “bBykoBuna”, 1909, 31 rpyzans, Ne284, c. 1.

45 0. Jlyukuit, CoessmouHe omsopeHe Kypcy sucwoi HapodHoi ocbeimu [The Ceremonial
opening of the course of Higher People’s Education], in “Hapoanuii rosioc”,1910, sto-
Th, N212, c. 6-7.

46 Bumatime! [Congratulations!] in “Hapoguuii rosioc”, 1911, 2 moToro, Ne5, c. 1.

47 C. Cmanb-Croubkui, [lepwull kypc 045 sucwoi ocb8imu HapodHoi [The First Course for
the Higher People’s Education], in “bykoBuna”, 1909, 31 rpyans, Ne284, c. 1.
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literacy courses in Chernivtsi were reported to have achieved high records and
served as a model to be emulated by other People’s Universities of Galicia, as evi-
denced by the materials set by the Educational and Institutional Commission
‘Prosvita’ (Enlightenment) dated 191248,

An important feature of the third period of adult education development in
the province was also the establishing of a chain of vocational education courses
aimed at providing the adults with financial and economic knowledge. The most
proactive and vigorous organization of professional courses were the Ukrainian
women’s societies ‘Society of Ruthenian Women’, ‘Women’s Hromada’, Society of
Orthodox Ukrainian Women’. The pace of change in literacy in Bukovina between
the late nineteenth century and before the beginning of the First World War was
generally extended to launching specific sewing classes, courses for ‘sophisticated
artworks’ (cotton and satin embroidery); handicraft of folk motifs; winter house
holding courses for farmers, courses for accountants and stenographers#.

Evidence of the strong association between craftsmanship and manufactur-
ing and commercial activities was suggested by several sources. In the pre-war pe-
riod, ‘Women’s Hromada’ developed and administered societies of decorative, ap-
plied and folk art (embroidery, weaving, production of national clothes and pysan-
kas (painted eggs)) and domestic women'’s handicrafts and production (harvesting
and handling vegetables: pickled cabbage and cucumbers, dried vegetables and
spring crops and baking for sale) etc.5%. The national costumes manufactured by
Vyzhnytsia and Vashkivtsi embroiderers were in great demand in the region. As it
was reported, women were the first to embroider at home, and later in 1909 a stu-
dio-embroidery was established. In January 1910, the organizing committee of the
‘Women’s Hromada’ in Chernivtsi carried out a huge work to collect embroideries
and further promoted their sales. It should be noted-that as a result of Women'’s
Hromada'’s endeavours in April 1910, artistic products were exhibited in the prem-
ises of the People’s House, which later were showcased in Vienna and The Hague.
The handicraft embroidery of Bukovinian craftswomen was rated with the highest

48 Kypcu suwoi ocbgimu HapodHoi [Course of adult education], in “/lino”, 1912, 25 cepmnns,
Ne182, c. 2.

49 HosuHu [News], “Hapoguuii rosioc”, 1911, 25 cepmnus, Ne 42, c. 4.

50 [. 'epacumoBuY, [lodpibHull po3kaad npayi ykpaiHcbko2o HapodHO20 yvyumenbcmad no
epomadax, 0dobpeHull Kpaesum 3’i3dom nogimosux komicitli “BinvHoi opeanizayii ykpa-
iHcbko20 euumeavcmea Ha Bykoeuwi” dus 21 i 22 aucmonada 1908 p. e YepHisysx
[Detailed Schedule Ukrainian Schooling in Communities, approved by Provincial Con-
gress of district commissions of Independent Organization of Ukrainian Schooling in

Bukovina], YepniBui, Pycbka Paza, 1909, c. 12.
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award in Vienna - the gold medal. Furthermore, the Ukrainians were invited to the
Vienna Ball, held by the ‘Viennese Society for cherishing domestic art crafts’s!.

Thus, these observations demonstrate that the third period (1905-1914) was
favourable for the development of adult education in Bukovina. The quick pace of eco-
nomic, political and cultural development of the region, and the rise of the Ukrainians’
national self-awareness led to the gradual expansion of adult access to learning op-
portunities, within the context of various development plans, cultural policies, show-
ing the dominance of education,that contributed to the adults’ personal enrichment
and growth and positively influenced the level of their cultural intelligence.

THE FOURTH PERIOD (1914-1928)

All things considered, literacy-supporting policies or projects during the
fourth period (1914-1928) were introduced on a much smaller scale. Moreover, the
speed of literacy transitions slowed the development of adult education considera-
bly due to a societal factor such as the onset of World War I in 1914. Bukovina be-
came the ground of fierce battles and, simultaneously, of a diplomatic struggle over
the neighbouring states of Austria-Hungary, Russia and Romania, whose borders
converged on the territory of Bukovina. Undoubtedly, the war crucially affected all
walks of life in the region, including culture and education. Most schools were de-
stroyed, while armies requisitioned schools for hospitals, or even sometimes for
stables.52. Since the warfare slowed the progress of acquired literacy and contrib-
uted to illiteracy, the situation at the time posed the threat of persistent illiteracy.
Significantly, in 1916 the Bukovinian Provincial School Board made great efforts to
prevent the recurrence of illiteracy, by adopting several orders on the organization
of courses for illiterates in existing schools53. Not surprisingly, under such condi-
tions, the people's access to educational services was severely diminished.

As expected, the war aftermaths had such a negative impact on adult learn-
ing and education development that it could barely catch up the level of 1914. In

51 3gim 3 disisibHocmi mosapucmea “’Kinoua epomada” Ha BykosuHi 3a pp. 1906 do 1912
[Report on the activities of the ‘Women’s Hromada’ Society in Bukovina between 1906
and 1912], Yepnisui, 1913, c. 6.

52 Cnpasa HapodHoi oceimu Ha Bykosuni [The Situation of public education in Bukovina],
in “BykoBuHa”, 1917, 15 rpyans, Ne22-23, c. 3.

53 JlucmysauHs Kpatiosoi wikiabHOi padu 3 nogimamu npo opeaHizayir Kypcie 01 Hezpa-
MomHux npu wkoaax [Correspondence of the Crownland School Board with the dis-
tricts on the problem of launching literacy courses at schools], [lep>xaBHuii apxiB Uep-
HiBelbKoi o6J1acTi, 1915-1916, $.211, on.1, cip.14168, apk. 2.
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fact, as Myron Korduba noted, while describing the 1918 realities of Chernivtsi:
‘..mentioning any social or cultural life of the capital of Bukovina is worthless,
since it cannotbe seen, or even could be hardly imagined’s*. In the autumn of 1918,
Bukovina was incorporated into Romania, and since the 1919 the state of siege
was introduced in Kitsman, Zastavna, Vashkivtsi, Storozhynets, Seret, Chernivtsi
districts and Chernivtsi cityss. The siege methods included strict control and
strengthening of police supervision over residents, restriction of citizens’ move-
ment and restriction on holding meetings, etc.

Of all the societies and associations that used to function before the WWI,
only women'’s societies proceeded with their activities. Throughout 1919-1921 in
Bukovina, the ‘Society of Orthodox Ukrainian Women’ was actively engaged in re-
solving the problems (assistance to refugees, displaced persons, orphans and wid-
ows) caused by the WWI consequences and the aftermath5e.

Notably, in 1918 a new ‘Ukrainian Public Library’ association was founded.
[ts primary goal was to establish in Chernivtsi the first public library and a reading
club. However, due to several shifts of political regimes, the rise of its activities
occurred only after 192057 In this respect, of particular interest were the reminis-
cences of Vasyl Rusnak, who used to be the long-standing Head of the society: “be-
tween 1922 and 1938 our strategy for supporting the Ukrainian public library was
working quite well... At the beginning a small library collection housed ... several
fictional books, soon this library was recognized... as a major institution whose
stock enumerated more than 10,000 books of a diverse content, many of scientific
literature and few foreign literature books’s8. In addition, the library attracted lots
of high school students, university students, professors and regional intellectuals.

In the light of the discontinuity and diversity of the political, economic and
cultural situation in Chernivtsi, it should be mentioned that after the WWI, due to
the national awakening, other Ukrainian societies were restored - ‘The Petty
Bourgeoisie Reading Club’, “The Ukrainian People’s House’, ‘Ruska Besida’, “The

54 M. Kopay6a, Ykpaincoke sicumms @ YepHisysix [Ukrainian Cultural Life of Chernivtsi], in
“BykoBuHa”, 1918, 23 cepnns, Ne27, c. 3.

55 BykoguHa: icmopuuHull Hapuc [Bukovina: Historical Essay], pea. ko1 C. C. KoctuiuH,
B. M. Borymanceku# (Bigmn. pea.) Ta in., YepHisiyj, 3esiena bykoBuHa, 1998, c. 227.

56 Q. C. 'Hatuyk, Ykpaincoki sciHoui opeanizayii Ha Bykosuni (80-mi pp. XIX - 30-mi pp. XX
cm.) [Ukrainian Women’s Organizations in Bukovina (80’s of the 19t and 20t Centu-
ries)], YepniBni, 2002, c. 12.

570. B. lo6pxkancbkui, B. I1. Crapuk, basxcaemo do Ykpainu! [We Long for Ukraine!] Ogeca,
Mask, 2008, c. 316.

58 Jbid., c. 317.
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Ukrainian School’, “The Union’, Zaporozha’. Gradually, the so-called Ukrainian Re-
vival of the national, cultural and educational traditions received a crushing blow.
According to the contemporaries, ‘the societies arranged different lectures at least
once a week to discuss various scientific or political issues in the context of the
struggle of the Ukrainian people for their independent state. Even more frequent
‘speaking clubs’ were held debating similar topics’>?, evening art classes were or-
ganized. The key advantage of that period was the activity of the Ukrainian Thea-
tre, which staged plays and performances about the historical past of the Ukrain-
ians;, promoting national traditions and the Ukrainian national clothes, glorifying
the heroism of Zaporozha Cossacks during the inter-war periods, when they were
struggling for Ukraine with the Turks, the Tatars, and the Poles;, simultaneously
disgracing traitors of the nation, etc®o.

THE FIFTH PERIOD (1928-1940)

From the short review we made, the key findings acknowledge the state’s
main responsibility for the provision of adult learning and education, but we
would also like to properly acknowledge as well the value and usefulness of the
contributions of the civil society, the private sector and other stakeholders.
Guided by the framework, the paper relies on research, widely using the 1914-
1928 studies data. By the end of the ‘siege’ in 1928, thanks to strenuous efforts of
‘Ruska Besida’, ‘The Ukrainian School’, and the ‘Women’s Hromada’, the literacy
gap was bridged by the growing popular demand for cultural and educational re-
vival in the villages of the crownland, where there was a quick-paced spread to
establish reading clubs, cooperative societies, amateur choruses and theatres.
Take the case of the newspaper ‘Chas’ (The Time), which highlighted that since
1929, ...21 Ukrainian reading-clubs were restored’e.

First and foremost, the post-war society faced the problem of fighting adult
illiteracy. By 1928-1929, the aspirations of ‘Women’s Hromada’, Zaporozha’ and
‘Chornomore’ had stipulated and facilitated the launch of the Ukrainian language®?
and literacy®3 courses for children and youngsters. These extracts provide a glimpse

59 Jbid., ¢.323-324.

60 Stefan Purici, Aspecte ale problemei minoritdtilor nationale in Bucovina istoricd intre anii
1918 5i 1940 (1I), in “Analele Bucovinei”, IV, 1997, nr. 2, p. 415-416.

61 Bicmu [News], in “Yac” (YepwiBni), 1929, 9 cepnug, Ne109, c. 2.

62 Kypcu ykpaincokoi mogu [The course of the Ukrainian Language], in “Yac” (YepHiBwji),
1929, 9 cepnns, Ne 109, c. 3.

63 HoguHnu. Bidkpumms kypcie das HenucbmeHHux [News. Launching the Course for
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of the substance and scope of adult learning, expressing the complementary facets
of the learning experience that could be applied at 1930’s in Bukovina, since the
crownland adult learning and education was undergoing drastic innovative trans-
formations. Starting from 1932, a new format of educational work was actively
spread in Bukovina - in the format of the so-called ‘living newspaper’. The peculiar
characteristics of a ‘living newspaper’ as it appeared, illustrated some of the tech-
niques employed in the forms of traditional lectures, synopses, literary and theatri-
cal performances; etc. Innovation consisted in their integration as a holistic organi-
zation of adult education. An outstanding public figure, Daryna Makohon (her liter-
ary pseudonym was Iryna Vilde), described the methodology of issuing and promot-
ing a ‘living newspaper’. Iryna Vilde disclosed in detail the functioning of the ven-
ture: an editorial board was elected ‘...to meet the certain circle’s taste and cultural
needs’, being predominantly focused on the content of the next issue of the news-
paper. The typical sections of the ‘living newspaper’ were carrying a popular science
content, developing historical, literature and literary criticism issues, as well as
providing informative reference, methodological and advisory survey’6+
Reaffirming the core of the right to basic education and skills for all, with adult
literacy as the cornerstone of commitment, adult learning and education in Buko-
vina was further developed, since during that period the authorities and various so-
cieties promoted starting up economic (household budgeting) courses for peasants
and petty bourgeoisie to get them ready and educate/instruct them for further co-
operative activities. It should be emphasized that it was the ‘Women’s Hromada’
that initiated cooperative courses in budgeting and money education in 1931, and
practically implemented their ambitions in 1932. Significantly, 34 men and 3
women, mostly peasants, of different background and age - comprising 17-43-year-
olds were enrolled in the course. The courses lasted for 6 weeks with a 28-hour ac-
ademic week. The course program comprised the following subjects: “The Essence
of Cooperative Principles’ (L. Kogut); ‘Principles and Laws of Agricultural Coopera-
tives in Romania’ (L. Kogut); ‘Book Accounting’ (Zelena Knyha); ‘Business Corre-
spondence’; 'Arithmetic’; ‘Advertising’ (Tymchuk); ‘Commodity Studies’ (Pumnul);
‘Farmers & Merchants’ Code of Ethics’ (Pihulyak); ‘Basic Hygiene & Safety Practices
in Retail’ (V. Huzar). The venue of instruction was the People’s House; and what is
more important, the courses were free of charge. The participants donated only a
tiny sum of money to cover the cost for heating and lighting, consequently,

Illiterate Adults], in “Pignuit kpait” (YepniBni). 1929. 18 cepmng, c. 5.
64 Jlapa MakoroH, Kusa zazema [The Living Newspaper], in “CaMmocTiiiHa AyMKa yKpaiH-
cbKoi MaTepi”, 1932, 29 6epe3Hs, Ne4, c. 3.
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accommodation was provided by the ‘Women’s Hromada'es.

Absolutely essential was the Women’s Hromada’s vision of adult learning
and education, since its activists’ drew peculiar attention to the necessity of set-
ting up medical training courses. In 1935, from February 28 till April 8, Chernivtsi
hosted ‘Hygiene and First Aid’ courses, organized by the ‘Women’s Hromada’, sup-
ported by the ‘Medical Consultation’ (a policlinic founded in 1932). The courses
included lectures, readings, and practical classes to provide the adult population
with the necessary knowledge and skills of hygiene and emergency care. Courses
were held every Monday and Thursday from 18.00 till 19.00 at the People’s House.
[t is notable that the courses were held by renowned Bukovina doctors; V. Husar
delivered lectures on ‘Life and death’; 0. Shevchukevych on the ‘Basics of Hygiene’,
E. Omelsky ‘On Tuberculosis’, E. Kobrynsky ‘On Contagious Diseases’, I. Filypovych
lectured ‘About the Wounding, Lining and Transportation of the Patient, I.
Kvastsnytskyi delivered lectures on the ‘Chemical War’ and V. Husar on ‘How to
care for a sick person’. Noteworthy, the money raised from the courses was do-
nated to the Medical Consultations$s, It is important to mention that the courses of
medical training-organized by the ‘Women’s Hromada’ gained great popularity in
Bukovina. Starting from November 9, 1935, the theoretical and practical course
‘How to take care of a sick person’ was provided for six weeks. The course included
the study of the foundations of human anatomy, physiology, pathology and proper
child nutrition. Classes were held 4 times a week for an hours’.

As mentioned above, it is an important finding where and how learning oc-
curs, and appreciating the full spectrum of learning processes and outcomes, that
are fundamental for developing the potential of adult education. There are concrete
examples of integrated trusted societies and associations (such as ‘Women’s
Hromada’, ‘Zaporozha’, ‘Ruska Besida’, “The Ukrainian School’ and others) that gave
equal visibility to initial and continuing education for young people and adults.

CONCLUSION

This study has gone the way towards enhancing our understanding of the

65 KoonepamusHi kypcu 6 Yepnisysix [Courses on Cooperative Literacy in Chernivtsi], in
“Hac” (YepHiBni), 1932, 21 ciunsg, N2 969, c. 1.

66 Kypcu zieienu Ui nepwoi nomouu 8 Hazaux sunadkax [Course on Basic Hygiene & Safety
Practices in Emergency], in “Jac” (UepHniBui), 1935, 17 6epesns, Ne 1817, c. 4.

67 Bicmi 3 “)KiHo4oi epomadu” [News from ‘Women’s Community’], in “Jac” (YepniBui),
1935, 4 1ucTomnaja, C. 2.
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nature and social functions of literacy that have changed dramatically in less than
two centuries. We now have a landscape of adult education and lifelong learning
where mixed principles, policies and practices co-exist, with the evolution of open
and flexible systems of provision capable of adapting to social and economic
change. Repositioning adult education within lifelong learning therefore requires
a shared philosophy of the purposes and benefits of adult learning. However, still
missing in the adult education literature are histories that include a review of the
education of adults as it was practiced in Bukovina throughout 1861-1940.

Consequently, within the above-mentioned chronological framework, we
have divided the process of adult learning and education development in Bukovina
into 5 distinct periods. The results of this investigation show that the first period
(1861-1894) produced favourable prerequisites for adult education formation, and
was significantly influenced by political factors, socio-economic and cultural trans-
formations in Bukovina. The analysis of the second period (1894-1905) reveals con-
siderable educational and economic advancement, and the establishment of adult
rudimentary education within the compulsory school. The study contributes to our
understanding of the third period (1905-1914) as a phase of intensive quantitative
enrichment and qualitative improvement of organizational forms of adult educa-
tion, modification of their content, development of secondary, vocational and higher
education of adults. This research has provided a deeper insight into the fourth pe-
riod (1914-1928) as an obstacle to the development of adult education, caused by
the First World War and the regime of ‘siege’. Finally, this study has found that the
fifth period (1928-1940) proves an upsurge of interest in methodological innova-
tion and innovative methodologies in adult learning and education.

One of the more significant findings that emerge from this study is that adult
learning and education are located at the heart of a necessary paradigm shift to-
wards lifelong learning for all as a coherent and meaningful framework for educa-
tion and training provision and practice. On the basis of the carried out retrospec-
tive analysis, we can state that during the investigated period a peculiar organiza-
tional structure of the Ukrainian adult education functioned in Bukovina; adult
education and learning were represented by institutions of formal adult education
(courses of re-training, continuing education) and non-formal modes (reading,
non-literate courses, lectures, professional courses, Folkuniversitet). The devel-
opment of organizational forms of adult education and their integration into the
system is considered an important proof of the evolutionary processes of the ed-
ucation of adults of Bukovina during the period under study, denoting the enrich-
ment of its quantitative and qualitative indicators. Altogether, the findings of this
study have a number of important implications for future practice.



